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Abstract 
The article analyzes the results of a study on recognition by Russian teachers of aggressive tendencies of students aged 9-13 
years old. It is noted that the teachers well enough identify the aggression types with the external manifestations, but attribute the 
verbal aggression to the children, even if they do not have a proneness to it, and poorly understand deeper aggressive tendencies, 
accompanied by the hidden feelings. The data obtained provide new challenges to the Russian psychology associated with the 
understanding by the teachers of their students and development of the psychocorrective programs accordingly. 
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First of all, we should specify that the term "aggression" is treated differently in psychology. Without going into 
detail on the analysis of theories that in one way or another concern this phenomenon (Bandura, 1999; Lorenz, 1997; 
Fromm, 1997; Buss, Shackelford, 1997, etc.), note that in most cases, the authors emphasize that aggression 
involves the deliberate, purposeful infliction of harm to the victim. In this case, the victim should have the 
motivation to avoid such treatment. 
The concepts of "aggression" and "hostility" are traditionally distinguished. Aggression - motivated destructive 
behavior that is detrimental to the targets, bringing physical, moral damage to the people or causing them 
psychological discomfort. Hostility means the stable characteristic of the subject, reflecting his propensity to the 
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behavior which is intended to harm others, or affective state (anger, rage) (Baron, Richardson, 1994; Berkowitz, 
1999). 
According to many scientists, each person must possess a certain degree of hostility, otherwise he or she will be 
passive, compulsive, etc. However, its excessive development starts defining the entire image of the person, which 
may become a conflict one, incapable of constructive cooperation. The hostility by itself does not make the subject 
deliberately dangerous, as, on the one hand, the existing relationship between the hostility and aggression is not 
rigid, and the other hand, the act of aggression itself may not deliberately take dangerous forms. 
There are many classifications of aggression (Williams, Richardson, Hammock, Janit, 2012; Winstok, 2009; 
Castillo, Salguero, Fernandes-Berrocal, Balluerka, 2013, etc.). Most often, the authors identify the assault 
manifested in the specific physical action against person or objects; verbal aggression, expressed in verbal form 
(shouting, threats, and insults of others) and indirect aggression (gossip, etc.). However, A. Buss and A. Durkey, for 
example, greatly expand this list by adding irritability, negativism, and other aggressive tendencies.     
Special interest of scientists is attracted to the analysis of aggression among the school children, it is caused 
primarily by the special attention to the younger generation, possibility and importance of aggression correction at 
this time (Li, Fraser, Wike, 1999; Morgado, Vale-Dias, 2013; Tremblay, 2000; Moretti, Obsuth, 2009, etc.]. One of 
the major problems in this context is the ability of adults that educate and nurture children, to recognize among them 
the aggressive ones and thereby prevent or correct their aggressive manifestations (Özdemir, Vazsonyi, Çok, 2013; 
Rulison K.L., Gest S.D., Loken E., Welsh J.A., 2010). 
In connection with the above, we carried out the study, the purpose of which was the recognition by the Russian 






The study involved 207 people (secondary school students of different age groups (from 9 to 13 years old) and 12 




To achieve this purpose, the following methods and techniques were used. Test “Figure of nonexistent animal” 
that contributes to evaluating the level of the aggressive behavior of the child; technique “Hostility diagnostics” by 
Buss- Durkey, which allows to measure the intensity of different types of aggression (assault, indirect, irritability, 
negativism, resentment, suspicion, guilt). Method of expert judges, where the teachers were the expert judges. Based 
on the technique “Hostility diagnostics” by Buss- Durkey was made a special questionnaire where they were asked 





2. Results  
 
As can be seen from the list of techniques, the hostility of the younger school children was determined by several 
parameters. Initially, we were interested in the overall level of hostility. 
Based on the results obtained through the picture test, it can be noted that in each age group there were school 
children with low, average, high, or increased hostility level. However, most (113 people) of the 195 school children 
surveyed had a low hostility level, there were less school children with increased hostility level (4 % of the total 
number) and high hostility level (9% of the total number of the school children surveyed). The average hostility 
level was observed in the rest of the school children. Also, an interesting tendency was noticed. The older the school 
children are, the less they express hostility. So, at the age of 9 there were recorded 22.3 % of children with high and 
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increased hostility levels, in the age group of 10 - 30.8%, while in the age group of 11 - only 15.5%. Subsequently 
there is a hostility decrease. At age 12, only 4.5 % of children were recorded with high and increased hostility levels, 
and even fewer of them were in the age group of 13 - 2.7% of the surveyed school children at this age. But in 
general, in our view, we can say that the surveyed children are averse to aggression. 
However, for a more precise analysis of the aggressive tendencies of school children, we turned to defining the 
intensity of the different kinds of aggression. 
It turned out that the tendency towards the assault was observed in 37 school children, representing 19 % of the 
total sample. Approximately with the same number of school children (33 people), the negativism was observed. 
Tendencies towards suspicion and verbal aggression were found in 25 people, guilt in 27 people (14 % of the total 
sample). Least of all school children were found with the presence of the tendency towards indirect aggression and 
irritability (17 people) and resentment (14 people, 7 % of the total number of school children surveyed). 
We now turn to the evaluation of the school children’s aggression given by their teachers. They identified the 
following types of aggression which, in their opinion, are manifested in the behavior of students. These include: 
verbal aggression (37 school children, 19% of the total number of school children), irritability (observed in 31 
school children), assault and resentment (occur in 29 and 27 school children, respectively), guilt, according to 
teachers, is typical for 18 school children and negativism for 17 school children. Finally, teachers have noticed 
suspicion in 18 school children, representing 6 % of the total number of the school children surveyed. 
 
 
Fig.1. Aggressive tendencies of school children and intensity evaluation by teachers 
As you can see, mostly among the children the tendencies to indirect aggression and their manifestation coincide, 
and least of all - the presence and evaluation by teachers of the intensity of irritability, negativism, and resentment 
(Figure 1). In general, as follows from the data obtained, teachers see their students more irritable, resentful, prone 
to verbal aggression than it actually is. This is especially true of the younger age groups (9 - 11 years old) (Table 1). 
But the manifestation of the aggressive tendencies in the age group of 12 year olds is to the greatest extent true. So, 
in this group, the aggressive tendencies to assault and verbal aggression dominate, which is also noted by the 
teachers. However, they also attribute suspicion and indirect aggression to these school children. In the age group of 
13 year olds, all the tendencies are expressed in approximately the same degree, but the teachers do not find in these 
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Table 1. The predominant type of aggressive tendencies in school children and their manifestation, according to teachers 
Age groups Predominant type of aggressive tendencies 
in school children 
Manifestation of aggressive tendencies, 
according to teachers 
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Thus, summarizing the results of the study, we note again that we were interested not so much in a manifestation 
of hostility among the school children but the ability to understand and recognize the aggressive behavior of 
children by adults. Nevertheless, we note that the younger school children, according to the data obtained, are more 
aggressive, and their aggressive tendencies do not differ too much. But in the older age groups, the aggressive 
tendencies are more differentiated, although not so expressed. 
With regard to the recognition of the aggressive tendencies by the teachers, we certainly did not expect a 
complete coincidence of the aggressive tendencies and their manifestations’ evaluation by the teachers. Aggressive 
tendencies might not occur in situations observed by the teachers. Difficulty in recognizing these tendencies is also 
connected with the fact that the external actions may be similar, but their motivation is different. So, for example, a 
loud voice, teenage slang can be interpreted as verbal aggression by the teachers. Perhaps that is why teachers see 
their students as more aggressive. It is no coincidence that they note the absence of the aggressive tendencies only in 
30 school children surveyed, while the number of such school children, according to the study, was nearly four 
times more. 
In this regard, we note also that the assault, verbal and indirect aggression is more easily identified by the 
teachers as they have external manifestations in slandering, gossip, shouting, threats and use of physical force 
against the other school children. With regard to the internal deeper aggressive tendencies (resentment, guilt, 
negativism, suspicion), followed by rather hidden feelings, the situation is different. 
On the one hand, these tendencies do not always have expressed external manifestation, and therefore to 
determine them one needs the special penetration into the inner world of the students. Probably the surveyed 
teachers do not have sufficient skills to do so. Maybe they do not want to do this, because envy, distrust to the 
people, a sense of guilt and remorse are not socially dangerous for other children. However, the presence of these 
tendencies leads to hidden conflicts of children with the social environment and someday it will be seen in the same 
external manifestations (rudeness, insulting others, shouting, etc.), or the formation of manipulative tendencies 
(Ryumshina, 2013). Failure to understand this, as well as the attribution by the teachers to their students of the 
aggressive tendencies can not but affect both the process of education and the relationship with the students and 
their parents. 
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In our view, it poses new challenges for psychology and suggests the development of psychocorrective programs, 
which should take into account not only the presence of the aggressive tendencies among students, but also the 
peculiarities of their understanding by the teachers.  
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